This study investigated EFL learners' satisfaction with the asynchronous online learning program Tell Me More (TMM). 340 EFL learners' satisfaction with the TMM program was surveyed. In addition, a semi-structured focus group interview was conducted with 10 of the participants to gain in-depth insight into their satisfaction. The findings showed that the learners' were highly satisfied with the vocabulary, reading and listening aspects of the program. It further indicated learners' satisfaction to use TMM for self-study, meaningful content and its language learning potential. Moving forward, in selecting tutorial CALL programs, stakeholders could consider programs with contents that can be adapted to cater for learners' needs and preferences. Additionally, TMM could be improved to include aspects that will help learners develop spontaneous communication skills that will appeal most to learners' interest. Furthermore, CALL programmers are enlightened on aspects in online learning programs that does not only satisfy EFL learners the most but also aspects that needs to be improved to ensure maximum satisfaction. Further research could consider how learners' perceptions influence their satisfaction and how it translates to overall learners' achievement.
INTRODUCTION

The description of students as "digital natives" (Prensky, 2001) in this century has led to the use of various technologies in innovative ways. This gives students opportunities to improve their English proficiency for real life communication (Warschuaer & Liaw, 2011).
Higher institutions have purchased specific online language learning resources driven by their perception of the importance of the activities in the resource and the weaknesses of students.
LITERATURE REVIEW Asynchronous Online Learning Programs
Instructional design of online learning courses has seen a shift to the interactionist approach which emphasizes interaction, meaning negotiation and broad exposure to content (Gass & Markey, 2007) . In a computer mediated environment, this approach focuses on facilitation the acquisition of language through learners' interaction with computer programs to negotiate meaning (Hubbard & Levy, 2016) . This has been the basis for developing synchronous and asynchronous online learning programs. Asynchronous online learning happens when students take instructions from and complete tasks in learning programs that are not delivered in real time or by a person. This theoretical understanding posits the need for learners to engage in not only the interaction of meaning but also its modification. However, only few studies have reported that the modification and interaction through asynchronous online language learning program are beneficial (Er et 
Learner Satisfaction
Learner satisfaction refers to attitudes, perceptions and expectation of learners toward a specific mode of learning (Wu et. al, 2010) . The term has also been defined as the relationship between learners' expectation and actual gains (Rashidi & Moghadam, 2014) . Researchers have stated that learners tend to be satisfied when their expectations of the learning environment, design of a course, teaching practices and learner achievement are met (Huang & Wang,2012) . After an extensive review, the literature showed the factors might be unending (Wu et al. 2010; Huang & Wang, 2012) . Hence, in this study learners' satisfaction was defined according to Chapelle (2001) principles for evaluating computer assisted language learning (CALL) programs. Chapelle (2001) posited that factors such as language learning potential, learner fit, meaning focus, authenticity, positive impact and practicality are useful for assessing language courseware. In the same vein, these principles could be used to analyze learners' satisfaction with a computer learning program. The evaluative principles denotes that learners' satisfaction with language learning programs may be influenced by its fulfillment of the CALL evaluation principles mentioned above and explained below.
Additionally, an important feature of online learning which increases satisfaction is its ability to stimulate independent learning. Independent learning occurs when learners control the process related to their learning activity (Dang, 2010) . Prahtibha (2017) and Kizil (2017) affirmed that the use of computers for language learning does not only make learning ubiquitous but also it encourages self regulated learning and increases students' motivation, satisfaction and language proficiency better than classroom study. Hence, in this study learner satisfaction was defined based on the principles developed by Chapelle (2001)  Authenticity: This means the relationship between language and learning activities in the resource to promote effective involvement in social practice. It also includes its capacity to build on learner's prior knowledge and promote active and self-regulated learning.
 Positive impact: This is the extent to which the activities in a computer learning application positively affects learners speaking, listening, reading and writing skills.
 Practicality: This refers to the adequacy of the activities in the resource is to support language learning.
RELATED STUDIES ON TELL ME MORE
As regards Tell Me More, though there are a number of studies, none has explicitly investigated learners' satisfaction. These studies have stressed how learners benefitted linguistically and communicatively in the target language. For example, the study by Yunus, Hasim, Embi and Lubis (2010), on the utilization of Tell Me More in a Malaysian University revealed that both the lecturers and students participants were pleased with how the program improve their communication, grammatical and lexical skills. Additionally, the users reported that the authentic materials and activities smoothened their learning. The lecturers on the other hand indicated that the courseware was useful for blended learning and it agreed with the students on its suitability, ease of use and usefulness. Although the study further evaluated the utilization of TMM based on the principles of Chapelle (2001), it did not focus on learners' satisfaction with the program based on the principles.
Nielson (2011) studied the use of Rosetta Stone and Tell Me More by adult learners to improve their proficiency in Spanish, Arabic and Chinese showed how learners interacted in the modification of the structure to negotiate meaning. Like the study above, it showed that both programs were easy to access to be used to improve diverse range of skills. However, because of the recurring technological problems and inadequate support for their self-study with the program, the learners lost interest in using the program. This resulted in instructors having little insight into the effectiveness of the programs. What is clear from this study is its report on inadequate support and learners lost interest in using the program. These findings suggest that there may factors to account for learners' use and satisfaction with the program to negotiate meaning. 
Population and Sample
The population for this study were 2,137 Thai university students. These students completed the full TMM course in the 2015 Academic Year. The course had placement, progress and achievement tests as its components. Using the technique by Krejcie & Morgan, (1970) 350 samples were selected for the study. 26% of the students were males whiles 74% were females. The students were from the following faculties: Natural resources (55%); Economics (23%); Engineering (5%); Science (7%) and Thai Traditional medicine (10%). 
Instruments and Data Collection
Piloting
The questionnaire was piloted among 50 students who used the Tell Me More program during the summer of the Academic Year 2015. The list of students' names, faculties and numbers was obtained from the administrator for piloting. The questionnaires were distributed to the respondents at their various faculties. Eighty (80) questionnaires were distributed for piloting. Among the eighty questionnaires distributed, 58 were returned for analysis. However, eight questionnaires were badly filled and were not included in the data for analysis. There were 34 items divided into five constructs including one open-ended questions in the questionnaire. The items in the questionnaires were analyzed for its reliability using Cronbach alpha with an SPSS program. The reliability of the questionnaire was .73, which was considered an adequate value for internal reliability of a scale (DeVellis, 2003).
The final questionnaires consisted of 14 items. It was distributed at the end of the first semester in 2016 Academic Year. For a high return rate, the researcher used two methods for data collection. The first method was during class sessions. The researcher sought permission from lecturers from the selected faculties for the distribution and collection of questionnaires to be done at different class hours. Others were distributed through snowball technique. Here, the researcher found some subjects for the study, gave them copies of the questionnaire for onward distribution to students who used the program in the 2015 academic year. The respondents' students' I. D's were checked to confirm whether they used the program during the said academic year. It took two weeks for the entire data collection process. All the 350 questionnaires were returned. However, 10 questionnaires were either badly filled or incompletely and were excluded from the final analysis. As regards its usefulness for practicing speaking and pronunciation, a similar proportion of 42% and 5% of the participants agreed and strongly agreed that the program was useful for that purpose. 34% were not sure whether the program effectively served that purpose. On the other hand, 16% and 2% disagreed and strongly disagreed that the program was not useful for practicing either speaking or pronunciation. Though this item had the second lowest moderate mean (x ̅ =3.31, Table 1.), it excited learners because it gave learners the chance to at least mimic words and phrases which they may by shy or not confident enough to say under normal circumstances. However, learners could not engage in a conversation with the program except to mimic the words and phrases.
In the case of reading, whereas 57% and 5% agreed and strongly agreed to TMM's usefulness for reading, 26% were not sure while 11% and 2% disagreed and strongly disagreed with its usefulness for reading. The mean for this item was the third highest (x ̅ =3.52, Every sentence I write is wrong, but I sometimes know that my sentence is not completely wrong, only some parts but the program does not tell me which part and the grammar explanation for that is general. I think some activities in the program like the crossword are too easy, repetitive and sometime boring. The writing is sometimes complicated. Every sentence I write is wrong.
Finally, 50% and 10% of the participants agreed and strongly agreed that they could learn independently with the program. 25% remained undecided while 12% and 3% disagreed and strongly disagreed with the capacity of the program to become autonomous users. This item recorded the highest satisfaction ( ̅=3.58, Table 2 What Are Learners' Satisfaction with TMM and to What Extent are They Satisfied with TMM as a Self-Study Tool? Specific aspects of the program that satisfied learners the most were vocabulary, listening and reading parts respectively. Even though they were at a moderate level, they ranked the highest among the items (Table 1. ). The enormous amount of vocabulary in the program structured around crosswords, dictation and gap filling which the learners revealed during the focus group interview could explain learners' satisfaction with the vocabulary activities. The extra avenue the listening activities created for the learners who had limited opportunities to improve their listening skills could account for why this item was ranked the second highest. Vocabulary plays an important role in learning how to read. As learners begin to read, they link the vocabulary they have learned to the text they read, this eventually influence their listening and speaking skill (Lee, 2016; Liaw & English, 2017). Based on this, it comes as no surprise that reading part came third in succession. However, inadequate instant feedback, limited interactions and little connection among the speaking, pronunciation, grammar and writing aspects may have also accounted for a moderate but low satisfaction with these aspects of the program (Table 1. ).
The extent of learners satisfaction with TMM as a self-study tool though had the highest mean score, it was at a moderate level (Table 2, 
CONCLUSIONS
Even though moderate, the factors that accounted most for learners' satisfaction with TMM was the language learning potential and the ability to use TMM for self-tutoring. This shows that the program may be more suited for learning pre-communicative such as reading, grammar, writing and pronunciation rather than spontaneous communication skill. However, learners mixed reactions with the program's moderate appeal to their learning style, needs and preferences mean that the program needs to be improved to cater for diverse range of learning styles and needs.
Additionally, learners' moderate but satisfactory report of enjoying the pronunciation, reading, vocabulary and listening aspects signifies that learners may have found these aspects more meaningful, practical and authentic than other aspects of the program. Overall, the analysis suggested that the learners were moderately satisfied with TMM.
The moderate satisfaction learners had in using the TMM program in this study shows that language learning is far from simple especially for EFL students. Even though the TMM program was used as a supplementary tool that provided students with sophisticated interface, it could not compensate for human interaction and support which students may need for high satisfaction. This may also have accounted for the moderate level of satisfaction with the program.
Hence, the use of TMM and CALL programs aimed at supplementing the acquisition of a foreign language online should not only abide by standards that ensure effective CALL course design but also fulfill principles that give users satisfaction. In addition, opportunities for appropriate feedback and output interaction through intrapersonal communication could be considered to ensure effective online learning to increase satisfaction ( In sum, this study has given an in-depth insight into factors that increases or hinder learners' satisfaction with asynchronous online learning programs. It has further enlightens institutions on other dimensions to consider when choosing online learning programs.
LIMITATIONS AND FURTHER STUDIES
This study is limited in terms of how learners' context, perceptions and interest influenced their satisfaction. Additionally, the 5-point Likert scale used in the survey accommodated neutral feeling and did not force respondents to make a specific stance on the response. This may have resulted in the moderate response for all the items. A 6-point Likert scale could be used in further studies to ensure a well-balanced response. Further studies could investigate the correlation between learners' perception and satisfaction and its effect on achievement. 
BIODATA and CONTACT ADDRESSES of AUTHORS
